PERCEIVED SUPERVISOR DISINTEREST
Relevant Literature
The majority of new supervisors list subject expertise as an essential requirement for supervising
dissertations (McMichael, 1993) and supervisor subject expertise is also highly valued by
undergraduate dissertation students (Todd, Bannister & Clegg, 2004). However, Rowley and Slack
(2004) note that while ideally undergraduate dissertation supervisors supervise students on topics
within their own area of expertise, often they are required to supervise in areas in which they are
not specialists, sometimes driven by workload requirements (Armstrong, Allinson & Hayes, 2004).
This situation is likely to increase as the number of students completing dissertations increase
(Marshall, 2009). Further, where students are given freedom to choose their own topics, supervisors
may be ‘forced’ to supervise across a wide range of areas (Marshall, 2009). Where the supervisor
does not have subject expertise, the role of the supervisor may include providing access to research
settings; project, methodological and writing advice; and support and mentoring. The supervisor will
also need to develop their own subject knowledge (Rowley & Slack, 2004).
Research on supervision in doctoral dissertations highlights the importance of subject expertise as a
factor contributing to student satisfaction and progress (Ives & Rowley, 2005). Ives and Rowley
(2005) noted the difficulties one student faced in obtaining useful feedback when the supervisor was
not familiar with the subject area. However, general knowledge of the area rather than specific
topic‐expertise was seen as satisfactory with the interpersonal relationship between the supervisor
and student viewed as more important (Ives & Rowley, 2005; Fraser & Matthews, 1999).
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